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ABSTRACT

According to the Curriculum for language teaching in the Greek Lyceum, language lessons should
afford students the opportunity to cultivate a body of values, critical thought and attitude towards society
and the world. In other words, the Curriculum attempts to shift language teaching towards a critical
approach aimed at the development of pupils’ critical literacy. To this end, in the present study we
introduce some experimental language teaching material, as the main methodological tool for an
experimental intervention which investigates critical language awareness of 16-17 year-old students.
Following critical literacy and the multiliteracies teaching framework (New London Group, 1996;
Kalantzis & Cope, 2012), we propose learning activities which involve collecting and processing
newspaper articles, in order to cultivate students’ critical language awareness (Fairclough, 1992).

Keywords: Critical Literacy, Multiliteracies, Language Teaching, News Discourse, Journalistic
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INTRODUCTION

Among the basic aims of language teaching in the Lyceum is students’ familiarization with media
discourse in order for them to develop a critical attitude. Students are expected to cultivate critical
language awareness, realizing that the news constructs social reality through particular ideological
perspectives. We first review the current material for teaching news discourse, designed for students in
the second year of Lyceum (16-17 years old) in Greece. Based on our findings, we argue that it doesn’t
seem to help students recognise the ideological framing of the news (Douka, Fterniati, & Archakis 2014).

So, we designed and conducted an intervention which would allow us to investigate critical language
awareness in 16-17 year-old students. The intervention was based on the critical analysis of newspaper
articles (Fairclough, 1995a; Fairclough & Wodak, 1997: 258; Blackledge, 2005: 65-67), focusing on
evaluation strategies as the main news colouring practice (Renkema, 1984; Bednarek, 2010; Bednarek
& Caple, 2012). Following the principles of experimental research, we compared the critical language
awareness level of the experimental group with that of the control group, who were exposed only to the
current teaching material in the language course materials used in Greek Lyceum.

Here, we present a part of the experimental language teaching material, which is the main methodological
tool for our intervention. It includes activities for selecting and processing newspaper articles in class,
following the multiliteracies model (New London Group, 1996; Kalantzis & Cope, 2012).

THE CURRICULUM FOR LANGUAGE TEACHING IN THE GREEK LYCEUM

One of the central goals of the most recent Curriculum (henceforth, C.) for the teaching of Modern
Greek Language in Lyceum® is the “formation of students who as future citizens will be able to
successfully meet the challenge of continually changing social conditions, with the critical reflexes at
their disposal” (Government Gazette, 1562, 2011: 21052). In particular, “through language lessons the
opportunity must be afforded for the cultivation of the field of values, critical thought and attitude
towards society and the world as much in their various dimensions, as in their various social tendencies
and perspectives” (op.cit.: 21052). Hence, a central objective of language teaching is the instruction of
students so that they are able to comprehend the social world and its socio-linguistic structures not as
natural and given but as fields of negotiation in continual evolution and change (Fairclough, 1995b:
222). For this reason, the new C. aims at the upgrading of the provided education with clear reference
to critical literacy (see Koutsogiannis, 2014: 6-9; Anastasiadi-Simeonidi et al., 2015; 57).
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In addition, a basic objective of the current C. for the teaching of modern Greek language in Lyceum is “for
the students to understand the importance of discourse for participation in social life, in order to be able to
take part in it, either as transmitters or as receivers of discourse with a critical and responsible attitude”
(Teaching Guide, 2002-2003: 103). Studying the Teaching Guide more closely (2202-2003: 127-133), as
well as the teacher’s book (Tsolakis et al.; 10-54) concerning the chapter dealing with news in the second
year of Lyceum, we realize that the development of students’ critical attitude, as an objective of the language
lesson, is clearly repeated. The pupils should be armed with suitable critical tools so as to be able to realise
that news texts build ideological representations of social reality and shape particular ways of seeing it.

According to the aforementioned, the C. (current and most recent) attempts to turn language teaching
in the direction of a critical approach, aiming at the development of students’ critical literacy.
Nevertheless, the critical dimension of language teaching is not accomplished through particular
teaching activities. In other words, in the current teaching material for the unit on news in the second
year of Lyceum, there are no activities that aim at the critical approach to language teaching and by
extension at the development of the students’ critical literacy (Douka, Fterniati & Archakis, 2014).

So, in this paper, we present indicatively one unit of experimental teaching material. The proposed unit
includes linguistic teaching activities for the collecting and processing of news texts, based on critical
literacy and multiliteracies (New London Group, 1996; Kalantzis & Cope, 2012). The objective is the
development of critical language awareness (Fairclough, 1992a; Clark & Ivanic, 1999) in second year
Lyceum students, which is a fundamental requirement of the C for teaching Modern Greek Language.

Next, we will refer to some basic theoretical issues that concern the journalistic evaluation as a component
element of newspaper articles, which the students are called on to process in the teaching unit we present.
Following that, we refer to critical literacy and analyse the multiliteracies model, an approach which we
follow in order to shape the proposed teaching unit.

THE BASIC THEORETICAL CONCEPTS

Journalistic evaluation in news texts

As Politis notes (2014: 480), the Mass Media (television, the internet, the press and so on) produce a
large number of texts, which narrate current affairs and/or “construct a multi-form, fractured reality”
(see also Bell, 1991; Lavoinne, 2004). This kind of text often (re)frames the extra-linguistic reality
from particular perspectives, reproducing particular ideologies and strengthening socio-cultural
inequalities and differentiations (see, among others, Androutsopoulos, 2010: 754; Spilioti, 2017). In
news discourse, these subjective perspectives are implemented through journalistic evaluation
(amongst other ways) as strategy for news colouring (Renkema, 1984: 3).

Evaluation refers to the linguistic implementation of the writer’s opinion as he expresses feelings,
beliefs, knowledge and personal experiences (Bednarek, 2009). As Thompson and Hunston point out
(2000: 6-7), each act of evaluation performs three important functions simultaneously: it points out
the writer’s opinion, expressing his/her personal system of values as well as the values of the
community he lives in, it constructs relationships between the writer and his/her reader and it
organizes the text.

Hence, evaluation echoes a wider system of values, which on the one hand determines which events
are newsworthy, while on the other, maintains and consolidates the dominant ideologies in the socio-
political framework (Bednarek, 2016: 228; see also Bell, 1991: 156).

In an attempt to classify the evaluations she found in news discourse, Bednarek (2010: 18-26)
analysed a corpus of one hundred sources of printed news, published in five British broadsheets and
five tabloids. The proposed evaluation categories are attributed to particular events, personalities,
processes, intentions and circumstances and are formed based on various semantic distinctions (e.g.
how certain is the matter the writer refers to, how desirable, how positive, and so on). More
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specifically, from the evaluative parameters, as Bednarek defines them (op cit: 18-26), in our teaching
proposals we make use of the Emotivity parameter and the Parameter of (un)expectedness, which can
be paraphrased as follows:

*  Emotivity parameter — How good/bad are the events that are being (re)framed?
o The views of reality are constructed in the news text as good or bad expressing the
approval or rejection of the journalist (through the use of terms such as inspired, brave,
fiasco, racist).
*  Parameter of the (un) expectedness — How expected or unexpected are the events that are
(re)framed?
o The views of reality are constructed in the news text as expected or unexpected
(through the use of terms such as usually, unprecedented, unexpected).

Critical literacy and the multiliteracies framework

Critical literacy promotes the enrichment of teaching programmes with critical approaches to
language (Luke & Dooley, 2011). These approaches aim at the development of students’ critical
attitude, so that they can comprehend the ideologies which the texts are imbued with. Within this
framework, the students are trained so that they are in a position to understand the way in which the
linguistic and communicative phenomena cover up and/or incubate phenomena of social and/or socio-
linguistic discrimination (Fairclough, 1995b: 217; 221-22). Consequently, the main goal of the
pedagogy of critical literacy is to make the students participants in the learning process, shaping active
citizens demanding their rights democratically and fight every form of social exclusion (Dinas &
Goti, 2016, 44).

The principles of critical literacy have been utilized and enriched within the context of multiliteracies
(New London Group, 1996; Cope & Kalantzis, 2000). Multiliteracies aim at the development of the
students’ critical language awareness through the processing of a variety of multimodal texts from
the learners’ socio-cultural environment (see Silvers et al., 2010; Archakis & Tsakona, 2011: 220 —
246; Stamou et al., 2016). The multimodal texts are made up of various semiotic modes (among
others, linguistic, visual, auditory, see Kress, 2000: 179-199). The objective of this is the correlation
of the texts with a wide range of contemporary communicative circumstances, as well as the
development of the students’ critical language awareness (Cope & Kalantzis, 2000).

In multiliteracies, a central concept is that of design, which as an active and dynamic process, is
applied to each semiotic activity, including language use, for the production and understanding of a
text. Using the concept of design, multiliteracies propose a discourse theory, within the framework
of which each semiotic activity constitutes a creative application and combination of conventions
(available resources or available design). During designing, one reproduces and at the same time
reshapes these conventions (New London Group, 2000: 20; see also Koufaki, 2009).

From this perspective, design includes the following elements (New London Group, 1996; Kalantzis
& Cope, 2012):

* The designed, which refers to the available semiotic resources which are used for the
production of meaning. The available resources concern the socially identified conventions for
each semiotic activity’

* The designing, which concerns the process of the transformation and reframing of available
resources, so that they meet some new semiotic activity

5 For example, the grammar conventions of the language as a communication system and the “grammar”
conventions of other semiotic systems (such as, music and sound, moving and still image, typography and so
on). Semiotic activities like films, photographs, body language etc are formed by the aforementioned
conventions.
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* The redesigned, which refers to the outcome of the designing. As a product of transformation

and intertextuality, this outcome constitutes a new available resource for the construction of
meaning, a new redesigned.

In the multiliteracies programme, design, as a dynamic process for the production of meaning, is
implemented in the following four phases:

*  Situated practice, which concerns the use of the available resources including those integrated
into the students’ wider socio-cultural environment. In other words, the students themselves
can select and bring into class texts from their everyday experience, that is to say, texts that
they hear, read and/or see daily.

*  Overt instruction, which concerns instruction and the students’ realization of the linguistic
mechanisms and elements that contribute to organization, composition and understanding of
the texts.

*  Critical framing, which refers to the critical study and interpretation of texts in relation to their
social and cultural contexts.

»  Transformed practice, which concerns the reframed production of discourse, in other words the
transfer and integration of a text from one socio-cultural and communicative context to another.

* Based on the multiliteracies model, the teaching module we present aims that the students will:

* Recognize the existence of evaluation in the news text, identifying its linguistic elements
(grammatical, syntactic and lexical);

* Recognize the evaluation categories in the news text (eg. Positive/negative evaluation);

* Recognize the objective of the news text, realizing that the journalist, through evaluation,
promotes as tellable particular aspects of the event;

* Realize the reasons that the journalist chooses to evaluate particular individuals and events in
his/her journalistic text.

During the teaching process, we propose that the multiliteracies model is implemented in conjunction
with group work. More precisely, this particular teaching method foresees the creation of learning
groups that work together for part or all of the teaching activities (Matsagouras, 2000). The number
of members of each group ranges from 3 to 6, while usually formations of 4 or 5 are preferred. One
of the positive elements of groupwork, which the multiliteracies model also promotes, is the fact that
it encourages the most dynamic possible involvement of the pupils themselves in the learning process
and not its exclusive management by the teacher. In addition, groupwork cultivates cooperation,
pupil interaction, flexibility and negotiation for the achievement of a common end (Hamayan &
Perlman, 1990; Matsagouras, 2000: 29-31; Richards & Rodgers, 2014: 244-258).

THE EXPERIMENTAL LANGUAGE TEACHING MATERIAL: “NORMAN ATLANTIC”
MODULE

The module we present is addressed to students in the second year of Lyceum. They are called on to
process two newspaper articles, which refer to the Norman Atlantic shipping tragedy and were
published on 31 December 2014 in the Eleftheros Typos and in the Rizospastis newspapers
(newspapers with different ideological orientations; see appendix, 1*' and 2™ texts respectively). In this
module, as we already mentioned, emphasis is placed on journalistic evaluation as the visible side of
journalistic mediation (Politis, 2003: 2), so as to highlight the ideological weight of the linguistic
choices in the news texts.

Beginning with the presentation of events, on 27" December 2014 the passenger/vehicle ship “Norman
Atlantic” set sail from the port of Patras with an intermediate stop at the port of Igoumenitsa and final
destination Ancona in Italy. In the early hours of Sunday 28" December 2014 a fire broke out in the
ship’s garage, when the “Norman Atlantic” was off the coast of Corfu. The wind was very strong in the
region and there was heavy rain and hail. The flames quickly spread and the decision was made to
evacuate the ship, with the bad weather however making the situation worse. At 10 a.m. on the morning
of 28" December 2014 the ship drifted into Italian waters and so Rome took on the rescue mission in
collaboration with the Greek authorities.
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The text in Eleftheros Typos (see appendix, 1% text) refers to the uncertainty that existed concerning the
precise number of passengers on board the ship and the responsibilities of the Italian side. The journalist
at Rizospastis (see appendix, 2™ text) focuses on the press conference, during which the then minister
of shipping and high ranking members of the Coast Guard were called on to answer questions regarding
the causes of and responsibilities for the shipping tragedy.

Situated practice

We encourage the students to search for and process news texts that deal with current affairs, which
attract their interest. In this sense, through the proposed teaching activities, we make use of news articles
which are integrated into the students’ social and cultural experiences.

Overt instruction

Working together, students and teachers begin with the text from the Eleftheros Typos and are called
on to uncover the existence of journalistic evaluation, as well as the linguistic elements that express this
evaluation. At the same time the class is called on to discuss the categories of journalistic evaluation
found in the text (positive or negative evaluation of the events, (un)expectedness; see Bednarek, 2010,
18-26). Indicative activities:

* Do you believe that the journalist expresses her opinion on the matters she refers to in her text?
If so, in what way and using what means is this done?

*  Which linguistic elements of the text (grammatical, syntactical and lexical) do you believe
convey journalistic evaluation? Complete the table below placing the above linguistic elements
into categories, if they exist:

Recognition of the linguistic elements that
convey journalistic evaluation
Noun phrases

Verbal phrases
Adjectives
Conjunctions
Metaphors
Rhetorical questions

* In which categories of journalistic evaluation belong the above elements of the text, which
integrate the evaluation (eg. positive/negative evaluation, (un)expected)?

At this point we should note that in the text of Eleftheros Typos newspaper the journalist evaluates the people
and events referred to using a) metaphors in noun and verb phrases, b) adjectives and c) conjunctions. In
addition, she uses these linguistic elements to evaluate the events as negative and unexpected.®

Critical framing

Once they have identified the linguistic elements that express the journalist’s positioning on the events
and people she refers to, teachers and pupils then work together to determine the target of the journalistic
evaluation. More precisely, they find the people, the acts, the intentions and the events that are evaluated
in the journalistic article of the Eleftheros Typos. The class focuses on the fact that the journalist evaluates
the uncertainties regarding the precise number of passengers on board the ship, as well as the actions of
the Italian authorities and crew members.

The students then linked the evaluation categories that they found during the overt instruction of the
news text (negative evaluation, evaluation of the events as unexpected) to their targets. At this point the
class firstly notes that the journalist negatively evaluates the lack of clarity regarding the number of

5 For a more extensive critical analysis of the journalistic texts in the newspapers Eleftheros Typos and
Rizospastis see Douka, Fterniati & Archakis (2016).
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passengers, as well as the actions of the Italian authorities and crew members. It is worth noting that in
this particular journalistic text the target of the journalistic evaluation were mainly the actions of the
Italian side. The journalist shows disapproval of the actions of the Italian authorities and crew members,
thus transferring the responsibilities exclusively to the Italian side. Within this framework the students
note that Eleftheros Typos, as a newspaper belonging to the conservative political world, is attempting
to remove blame from the Greek authorities for the shipping tragedy, transferring the responsibilities in
their entirety to the Italian side, attempting in this way to support the conservative government that was
in power at the time.

Indicative activities:

*  Which events and people are evaluated by the journalist in the news text?

* Can you link the linguistic elements of the news text with the evaluation of specific people and
events which are referred to in it?

*  Why do you believe that the journalist chose these particular events and people?

*  Which people and events are evaluated as positive, negative or (un)expected by the journalist?
Why do you believe that the journalist makes these particular choices?

It is also interesting to investigate how the same matters are dealt with in newspapers with a different
ideological orientation and editorial line. In this context, students and teachers compare the news text
in the Eleftheros Typos with the corresponding one in the traditionally left wing Rizospastis, locating
similarities and differences in terms of linguistic elements that express the journalistic evaluation, the
object of the evaluation and the ideologies that each article highlights:

Indicative activity:

* Compare the journalistic text from the Eleftheros Typos with the corresponding one in the
Rizospastis (see appendix, 2™ text), which was published on the same day and is also about the
Norman Atlantic shipping tragedy.

* Do you find any similarities and/or differences regarding the linguistic elements that express
the journalist’s evaluation?

* Do you believe that the object of the evaluation is different in the two articles?

*  What ideological positions are highlighted through the evaluation in the Rizospastis article? Do you
notice any similarities and/or differences with the text in the Eleftheros Typos?

In this activity the students are called on firstly to ascertain that in both news texts evaluation is carried
out through metaphors, adjectives and conjunctions. However, in the Rizospastis the journalist makes
use of additional linguistic elements, such as adverbs, verb phrases, preposition phrases and
punctuation. Moreover, the students identify the divergences concerning the object of the journalistic
evaluation. More precisely, the object of the journalistic evaluation in the Rizospastis are the statements
that the minister as well as the representatives of the coastguard body made, disapproving the attempt
made by the officials who participated in the press conference to cover up their responsibilities and the
responsibilities of the shipping company. In this way the class sees that the political purposes that each
newspaper serves appear to determine the way in which the news texts are ideologically constructed.
The Eleftheros Typos belongs to the conservative political space and obviously attempts to support the
conservative government that was then in power, as well as its ministers. Hence, the Eleftheros Typos
journalist, in accordance with the newspaper’s editorial line attempts to exonerate Greek authorities of
any blame and omissions for the shipping tragedy, laying all the blame on the Italian side. In contrast,
the Rizospastis belongs to the space of the traditional communist left and is systematically in opposition
to the government and its relationship with the capitalist ship owners. Hence, the journalist of the
Rizospastis, following an entirely different editorial line, constructs the news text in such a way as to
highlight the responsibilities and omissions of the Greek government and the Greek authorities, as well
as the shipping company (see Douka, Fterniati & Archakis, 2016).
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Transformed practice

The students are called on to themselves write a journalistic text on the same subject but integrated into
a different context. More precisely, they should produce a news article on the same events from the
perspective of a newspaper that has a different ideological orientation to the newspapers examined
(Eleftheros Typos and Rizospastis). Their text could support for example the Italian side, serving
different political interests to those in the texts in the newspapers Eleftheros Typos and Rizospastis.
More specifically, the students, as journalists on an Italian newspaper could for instance support the
actions of the Italian authorities and crew members, drawing attention to the responsibilities and
omissions of the Greek authorities. The texts produced by the students aim to give them the opportunity
to process the same events from different perspectives with different ideological objectives. We then
recommend that there follow evaluation of the produced texts, as much by the team of students who
produced the text itself (self-assessment), as by the other teams of classmates (peer assessment). The
assessment of the news texts that the students produce can be carried out according to the following
criteria:

*  Are the linguistic elements used in the text in such a way that they evaluate particular people
and events?

* Through the evaluation, is emphasis placed on particular people and events which are
connected to the issue dealt with in the produced news article?

* Do the categories of journalistic evaluation that are used in the text (positive, negative, (un)
expectedness) correspond to the objective concerning the strengthening or rejection of
particular views?

*  Are particular views strengthened or rejected through the evaluation as well as the emphasis
placed on particular people and events?

SUMMING UP

In the present paper, we examined the main objectives of the Curriculum (old and new) for the teaching
of Modern Greek Language and we propose indicative teaching activities aimed at the development of
the students’ critical language awareness. Using assumptions of critical literacy within the framework
of multiliteracies, our objective is to equip students with suitable critical tools so that they are aware of
the ideological contextualization of news texts. We believe that the proposed activities help the students
to realize, among other things, that different strategies in journalistic discourse, like journalistic
evaluation, are often linked to different ideological interests.

The proposed teaching module consists of the teaching material which was applied experimentally in a
high school in the prefecture of Achaia. According to primary findings, the students of the experimental
team were, after the teaching intervention, in a position to recognise that news texts construct social
reality from certain ideological perspectives, something which wasn’t true before the intervention. In
other words, the students who took part in the experimental teaching intervention realised that the
political interests that each newspaper serves determine the way in which current affairs are reframed
in news texts. On the other hand, the students in the control group, with whom the current teaching
material was used, do not appear to be aware of the ideological reframing in the news texts either before
or after the intervention.
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APPENDIX
Text 1, Eleftheros Typos

MEXPI YGET ENAN BPEAE 13 o OIAEKO TON ITANIKQN APXQIN KA METAAK H EYEYNH TOY KATIETA

Gofor yin ,
NEIOO0TENOUS
VEpOUS otV
ABpiatikn

| o o 0o 04 ™) ANATTAZA BAMBAKA
{3 o oxdya plo pépa el 0 | emaraletyosoon
a oo v vt
omyarayayol-¢nfotayuyed Noman - nooor ke enfhomay oo oman
Adanti, e 0 ponfon o — Aantics gk o kneného,
o v emfodog v oo Me tov apdld v vy olobiave
v covorfrm iy Ko ok o e o v vONO0
0 pextignoan s doon enAoveal € (mniwwmmmvom
v endfon, i e cnd o o e undouy dion 0 0 opEa v vkl
Bt Sk e N B e ey, Torrpo o 3
i b e
ot il Gt - , 2
yiocu oot o 450G 236,600 0 opdydk i vepr b e g o vdoowwwwmmm
Dexariooepa pivi i o o gudom ool oug 13, e e WMVSMGWWM mmaommw
Bt vounyiow oy v k1o A ape v ke 11 And g 56 ch t ) nhnpdyanag, Kikhor gaum(bmvmvumm
ey o eriin jxdcnbouty - verprk tauononyieon ENveSeheo ki exapioc ANEK eneryotiouy - o ttoe saedorom OrAlve e
oopyoyh o enfid ooty Bouhi oo Kot - o T 6 Gt oo v vt .gtwmwmmmnm'mmeo
i hcponed vouhduatov o G Kougdnouhes o o€ oty o e nd - ook T ¥k Y2
v o ondekow o My i, Ky o pteunotou g erood o opampun Lo ok, o
v 0 epanpana a2 oo ko o0yt N Aeyabie, nniryn 06 Mo, i Tovow b B g - Xaporpond ot T
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Mia and ug SuokoASTEPEC Kal no otv-
Bexeq enxetprioes xapaxunpe n nyeofa
Tou AipevikoU Lwmparog nv enelpnon
Siowong kat épevvag tou «<Norman
Atlantics. O unoupyé¢ NavtAlag kar At-
yalou, MiAtadng BapPirowding, enikot-
vivnoe xBe¢ 1o npwi pe v eloayyedéa
1ou Apelou Néayou, Eutépnn Koutdapavn,
nuiviag v enfoneuon Twv EVEPYEIWY
Siepedvnong Twv ouvBnk@v ekdnAwong
nupkaylg kat npékAnang vautikod Su-
owxfparog, tovifoviag nwg ot unedBuvol
yia v paywdla Ba vpopnBolv kat o6-
xo¢ ¢ NoArelag efvat va tautonoinBotv
6ot ot EMnveg eniPaivovteg kat va yupl-
oouv pe aopdAcia ota onfua Toug,

H EwayyeAla vou Apelou Mayou éxer
Satager n Sievépyera g OXETKAS NPo-
xatapxukig e§€raong and v npoiotapé-
vnng EwoayyeAiac Mpuwrodikwv Mepaid.
AveEaprnta and ug eAMnviéc kat aAikég
ewoayye iké €peuves, n enitponii Sieped-
VNONG VAUTIKAV atuxnparwy £xet Eexivin-
oc1tn ouloyh otowxeluwy, npokepévou va
unap€et texvixd népiopa.

Tpayikd Adén twv ltaAwv
EyrxAnpatixa AGBn twv maAik@v apxmv
Kai tou nAnpaparog tou nAolou endtevay
¢ Spapatkéc ouvBiked épeuvag kai bi-

@owong ka1 avapévovral va epeuvnBolv
UG ENGPEVES PEPEG.

Mpwraxkouato eival 6t 0 eEAAnVik6G B4-
Aapog enxepiocwv evnpep®Bnke and
noAltn kat dx1 and g taAikég apxés, ol
onoleg ftav AN evipEpWEVEC, GV Kal T
pAeydpevo nholo ftav eviég EAANVIKGV
XWPIKGV ubdtwv.

0 Apylpng Zxadpog kaAeoe 10 Hiebvig
WPIngio voUupepo 112 kat 0 EAANVIKGS
©dhapog Enxeiphoewy evapep@OBnke
otug 5.40, evd n pwud, odpgwva pe
nAnpogopleg, éxaiye oo nAoio and ug
4.30. «To nAolo pAéyetat xat autol Sev E¢-
pouv 1 va kavouvs, pavale tapaypévoc.
Onw¢ nepiéypaye o NikdAag Natpvés,

Loppwva pe ta
enionpa edAnvIKa
otoIXeia, HEXPI
xB0gs ayvooluvrav
30 EAfnvss, gixav
S1aowBei 236 ka
tautonoindnkav
bUo0 vekpoi

]

Text 2, Rizospastis

Kanvol éfyavav xat x8eg
ané vo abe1o nAfov xouphpt
tou «Norman Atlantics.

unetBuvog Tou BaAGpou Kévrpou Enwer-
priogwy, éva Sedtepo e§aipeuxd ooPapd
np6BAnya fitav n aduvagpia cuvewdnong
pE tov nAofapxo tou «Norman Atlantics,
o onolog pAotoe pévo raAika kat Sev
xataAGpaive ug evioAég nou E8ive to
eMnviké Aptevixd, napé to bu unfipxav
BieBvelc 6pot kat n enkowvwvia yivétay
péow Sieppnvéa, Zuny nopela pdiota tou
xpbvou o nholapxog énate va oUVEpYa-
Zevan pe ug EAMANVIKEG apxEq.

Maprtupieg

E€opytouxd eival kat 10 yeyovds 6 o lta-
Aé¢ A" Mnxavikdg eykatéAenpe to nhoio
n ouyp nou autd eixe naBet black out,
eve) katayyeAteg EAAvwv emBardv ava-
@£pouv 6TL NOAAG pEAN Tou NANp@HIaTog
gyxatéAenpay Kat autd 1o niolo pe owot-
k& péoa. AAeC paptupies avapépouv 6u
Irahof péAn tou nAnpaypatog BonBatoav
POVO TOUG OpOEBVEIG TOUG XPNOIIONOIW-
vrag kai Bla.

Xapakmpiotixd g Kakiig ouvewdsnong
aAld kai Tou ouvroviopou €ival n Napapo-
vih 800 npepuv ota napaniéovia oxagn
wv EAMGvav kat éxt pévo SiaowBéviwy,
xwplg va divovrai ta orowxela toug, avl
Gpeoa va obnynBolv o€ kanoio kovavd
Apévi @
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EPTATIKA |

KYBEPNHZH - AIMENIKELZ APXEL
npoKAnﬂKq mpoomadeia va cuvKaAuchouv
EPWTNHATA Kal EVUOUVEC

Maykij 1kéva napouciaoav xteg o uroupyds Nautidiag

Kar to emiteAsio tou, o€ ouvévteuén Tumou
yra o «Norman Atlantic»

and 10 «Norman Atlantic»

avaoupbTav Yo NTGua Tou

11ou vekpod, o unoupydg
NautiAiag M. BapBitoidng xat
nnyeola rou Aipevikol Edpatos,
oe ouvévieutn Tinou, Sidavav
e TOV NASOV KuVIKG TpOMo 611 10
nhoio frav o€ dpotn Kardora-
on, xwp(%xuvéva npofAnua mou
va apopa Tnv agionioia Tou Kai
1a 0woTIKa You péaal

Napadéxovrav eniong o Sev
Katdpepav va npoopépouv Ka-
B¢ Suvari fonBeia u(o empBa-
TG TOU PAEYOHEVOU MAO ou oA-
A 0E QuTd QTaiE! 0 «KaKOG Kat-
poG» kai 611 yia 10 aAaolp e Tov
apBud eV emBatay, oty oucia
Bev euBlvetar kaveig!

Ta doa avapépSnxav om xte«
owi} ouvévreuEn Tonou, nn
Zouv and Ty aywvia g KuBép
VIONG Kai TRY appodiov opx(bv
va MPOCTATEWOUY TNV K -
pia Tou egonAtoTixo Kepahaiou
Kai va xakuwouv 10 eykAfjpard
Tou. I autd Kpolouv 1oV KOBW-

va tou KivBlvou yia Toug vautep-
rgé?uwwc. ouvo-
Ama to yn mv

x TEG T0 pEonépt, TV Gpa nou

a»! «Eivat féfaio -ouvéxioe-
5’7&1 Bam VEX(

Tav omutvm
Ae.‘.ecw(g} ekaipe-

1, KGBE avBpam (an n onoia
Xavera), Sev va Pevet Xo-
pic v npwpia Tev uneubivavs,

Ot aidoeig Tou M. Bap-
Brrowdn frav k& aviiotono pe

}‘g. -uaxgﬁ%:::om a0 KoXa-
nou mnomouwécrou
NAZOK om

mmmmmmqgw
nou dia-
xobvo e 1a em-

OunoupvbcM oKTNG,
naipvovTag NpATog To 50~
snc :utoo% TT:‘I «ypayyf= én au-
oy Adpianixt Zival &va «Sugti-
Xi:’n- oavvnnodxerrmvmtpo-

-glne. npoxxmoxgg onn 60
¢ Nakirsiag xat mg Ku-
Btpvnanc elvar va xubei dnu:fo
Pwe ylaraa!na Ta onoia odi-
ynoav o' autd ro Tpayixé

m

K@V apy@v, 10 pAeyduevo nAolo
Kai ot exarovradeg emBareg -

e
E‘é&“’”‘“""“’“""“"“%

oTa EMmXeipn
uéoava deaouv- Orav 1ou on-
peIGBnKe SjLeg dn TV Gpa oy
Sev unopwoovvubpdaouv Tae-

Zayarog, oIy mepioxh eav f
8n onedoel va BonBnoouy itaki-
mmoksunmd ongx] Esgnamon
n «speic Sev eidape xavé-
va aAEUTIKG,

Orav om ouv
e

Mﬂﬂ'm
0Boves v m\uo-
mow eine: -&1 c,S‘lsavmc Bev
Seopedast
wocodrc ol Irakoixf Eriong, olo-
%m napo&txmm on

Anwvwbzé{mnouvu
mum&léow

O viiee oe 500

o

Opwg n moxaAuwn &yive o-
1av n nyeoia Tou Aevikod KAH-
Bnke va anavrioel 010 EpdmMua

W
B¢ KQI-

EMnveg Sraowdévres
anofipdlovear

ané to C-130

) ovo acpobpdpo

¢ Ekevoivag

yiatl Sev éoneucav and Ty npo-

TM) OTIY}T) PUHOUAKG avoiK TG Ba-
Adgong. H anévmon mou KE
and tov opxnyo, Tov enikepaing
Tou GaAdpou Eniyepioeaw, fitav
gﬂ o;:;\b dev m BIKh T0Ug EU-
uvn vagsp XApPaKTMIOT-
g:lc oreiAaye 1o ofjpa yia

ro Kvduveov mholo otoug o106-
pou¢ (0.0. TV puuowlumw duuc
Sev umipfe av Ané-

Na s§wpaioer tqv emdva xat va
mou fod npoandbnos xte¢ l"'nln Tou unoupydou Nay nuac

vekphv, eine du gival BEBaio nwg
n 1E1apm) Alota eivar Kat n akpi-
Big ~ytari n eraipeia éxave evde-
Aexn éAeyyov. Qotboo, Sev and-

. vInoe av Ba £xel OUVENEIEG I -

Taipeia yi' autd 10 aAaAodp nou
£Xet MPoKAAETEL INUEIWoE aKd-
Ha o1t o1 Aevikég tc exovov
w&f&svxo O Xpe& nﬂ
oV aYopd 11¢ napatnphoel
nou gixav. yivel oto nAolo otig 1 Ig
AcxépBon and 1o Kevipikd Aipe-
vapyeio Marpag, ot anaviioelg
nou £¢3woe o SievBuvtig g E-
P e st 16
QV...QNOTTOMOTIKES.

MV Npe, QvéPepe OT npdKel-
Tal yia pia ndpra ywplg Biairepo

PEpov KA1 O ~T0 NpdBANUa

Kpuwav én npénea n erapeia va € anoxaractadtis.
nmioet BonBea pupouikol, kGn ia ¢ 500 GMAEC napaTnpioess,
nou énwg dha Seixvouv, n ANEK om anhog pamopds
améguye Ti¢ xploeg Gpeg, yiati  xar autoxdAAnta onucno Xat OF
autd éxer peyaho kdoTog. 41 apopd g ndpreg
Aeiag ont ~og pia and nig nupi
Réndo npootaciag uaxeg, mm; tmg:anomm‘éc
0 pnxaviopdg kAeioiuatogs! Me-
™ etaipeiag 14 and avtd, anocxﬁvﬁnxc dtivo
And mv nAeupd mC AIEVIKNG  mAolo fitav o noAd xaAj xarté-
Aomomuc. omouvuwm&nﬂn 2 graon*Ogo yia 10 av ot 56 vau~
OE 0 EMKEPAANG NG aveg.  Tepydred firav enapxig apiBpds
Napd 10 yeyovog omt Tou mmeﬂ Yia va KaAOWet ng avayxeg
XE va oxoMaoet g onavméc TETo10U MAoiOU Kal va Slayetpior:
oteg mov ekébwoe n ANEK, ave-

Boxarepalovrag Tov apiBpd Tev

& ) kpiong, avipepav 6-
1 «10 nholo eixe onpaia frakiage.
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